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Figure 1: Aboriginal Wholistic Learning Framework for the 
Indigenous Focus School (Archibald, Raynor & Big Head, 2011).

The following section is a narrative summary of 
multiple participant perspectives about the context 
of the Xpey’ Indigenous Focus School, as shared 
with the reviewer. Revew participants included 
Elders, staff parents,children and related 
professionals. Inaccuracies reflect both the gaps and 
the diversity of the information shared over three 
months, and may indicate  areas for clarification. 

In January of 2011, the Vancouver Board of 
Education (VSB) invited Dr. Jo-Ann Archibald to 
lead a community consultation around the creation 
of a mini-school with an Aboriginal lens. A lot of 
excitement was generated and hopes for an 
Aboriginal school with both academic and cultural 
excellence was high. The report laid out goals, 
qualifications, concerns, and concluded that the 
time was right for a K-12 Aboriginal Focus School 
for students across the district. A comprehensive 
report detailing community recommendations was 
submitted to the VSB. Figure 1 and Table 1 show 
recommendations for a wholistic learning 
framework, and school goals (Archibald et al, 
2011). 

In the spring of 2011, the VSB approved the 
development of the school, and in October, formed 
a Steering Committee under the leadership of Dr. 
Dan Guinan, to choose a location, recruit staff and 
students. MacDonald Elementary was chosen 
because of it’s high Indigenous population, central 
location and space to expand. An Aboriginal 

Xpey’ Review Context
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1. That the VSB declare a moratorium on any 
closure discussion regarding Macdonald 
School until at least 2020.

2. That the Board request the Minister of 
Education’s immediate approval of funding to 
seismically upgrade Macdonald School

3. That the Board initiate a consultation process 
regarding consideration of re-naming 
Macdonald School.

Caucus was formed under Dr. Debra Martel and the 
Aboriginal Education department, to provide input 
and advice on implementing the vision. In February 
of 2012, the VSB announced their intent to open an 
Aboriginal Focus School for September of 2012, 
beginning with Kindergarten to Grade 3 classrooms. 
The phase-in process was rationalized as a way to 
create an Aboriginal focus, while protecting 
teacher’s union rights, and enabling gradual 
adjustments without extra funding or a new 
building. 

Between April and June 2012, a Human Rights 
exemption was obtained regarding Aboriginal 
staffing; Sir William MacDonald Elementary 
(henceforth the School) was announced as the 
selected location for the Aboriginal Focus School, 
and a forum was held for parent input, but was 
disrupted by parents who did not want the School to 
become Aboriginal focused. Later, several 
Indigenous teachers and an Indigenous Principal 
were hired for the school, and Dr. Don Fiddler was 
hired as the new lead for the Aboriginal Education 
department. No additional planning, training or 
resources were provided for the transition or 
conversion of the School from a mainstream school 
into an Aboriginal focused Program of Choice.

The logical assumption by many was that the 
Indigenous Focus School would be under the 
direction of the Indigenous Education department, 
which is the only VSB department charged with 
raising awareness, providing Indigenous learning 
opportunities, supporting Indigenous students, 
promoting the integration of Indigenous knowledge 
into classroom curricula. However, a decision was 
made to govern the school as Program of Choice 
rather than situate or fund it under the Indigenous 
Education department. Review participants 
speculated that this governance decision was made 
to ensure staff union rights were respected. 

The result, some stated, was that the Aboriginal 
Education department could not fully lead the 
Aboriginal Focus School, only provide advice and 
advocate for Indigenous initiatives, as it does for all 
VSB schools. Staff reported that the onus was on 
Indigenous staff at Xpey’ to develop Indigenous 
approaches and curriculum, in addition to their 
regular school tasks. The Aboriginal Education 
department provided some books with Aboriginal 
content, some visits by the resident VSB Elder, and 
some advice to staff during the transition. It was 
also able to provided a full-time Aboriginal 

Education Worker instead of requiring Xpey’ to share 
one, like other schools, and secured a $15,000 grant 
for purchase of Aboriginal art for the School; Dr. 
Fiddler personally paid for the School interior to be 
painted.  

From 2013 to present, the School added one 
classroom per year with an Aboriginal focus and 
hired Indigenous teachers, resource and support 
workers as the positions became available. Year 
by year, staff reported adding Indigenous curriculum, 
approaches, resources and supplies to the school, 
primarily through use of personal funds. A small, 
shared grant of $500/year was applied for every year. 
Additional resources were obtained through teacher 
and Principal efforts to secure donations and grants 
for things like old computers and field trips. Some 
agencies lent personnel, and some university students 
volunteered to do their practicum at the School, or 
volunteered to help with program development and 
services.  

In 2015 the Truth and Reconciliation Commission: 
Call to Action (2015) was released, and informed the 
development of a new VSB Aboriginal Enhancement 
Agreement (June 2016 to June 2021) that replace the 
2009 to 2014 agreement. After much lobbying by the 
School PAC, staff and trustees, three motions were 
passed in 2015: 
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The closure discussion refers to recommendations 
made by the Special Advisor (Ernst & Young, 2015): 

• 6.14 to assess the potential proceeds from 
retired or re-purposed capital assets

• 6.15 to consider long-term enrolment 
expectations

• 6.17 to assess the education impacts and 
benefits as part of any capacity rationalization, 
school consolidation or school closure business 
case

• 6.18 to move towards a 95% capacity 
utilization (21 in Kindergarten, 23 in Grades 1 
to 3, 29 in Grades 4 to 7), and

• 6.20  to close schools identified in the 
Preliminary List.

According to review participants, the School is on 
valuable real estate, is old, needs repair and 
upgrading, has a low enrollment rate, and has a 
persistent stigma and negative press around a rough 
past, high numbers of students with special needs 
and incomplete establishment of an Indigenous 
focus. These factors have added insecurities to the 
transition process and development of the 
Indigenous Focus School: staff and family members 
have expressed ongoing anxiety with threats of 
school closure every year, due to low early-
registration rates. 

In 2017, the name of the school was changed, after 
much consultation and some ceremony, from Sir 
William Macdonald Elementary School, to Xpey’ 
Indigenous Focus School, though it’s still known by 
some as MacDonald Elementary. This year 
(2018-2019) is the first year that Xpey’ is entirely 
Indigenous Focused, with 5 Indigenous teachers, an 
Indigenous Resource Teacher, an Indigenous 
Education Worker, and other staff that have expressed 
their commitments to an Indigenous Focus. 

This review of the Xpey’ Indigenous Focus School 
was initiated by the Vancouver Board of Education, 
to generate answers to the questions below:  

1. Is there still a will to support Xpey’?
2. How well we are doing on the things we set out to 

do based on the original vision?
3. What are the barriers to program growth and 

program success?
4. What attracts people to the school?
5. What are staff strengths and needed areas of 

improvement?
6. Does the school foster a sense of belonging and 

community?
7. What additional structures and supports need to be 

put in to place?
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XPEY’ REVIEW
PARTICIPANTS
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The review process (Appendix 1) included people 
involved in the visioning, professionals involved 
during the transition from a conventional to an 
Indigenous focus, and people most involved in the 
school (aka stakeholders): administrators, teachers, 
support workers, support professionals, students and 
parents. Review participants were asked – in 
interviews, talking circles and an online survey 
(Appendix 2) - if the school was living up to the 
original vision, what they thought was working, what 
wasn’t, and how things could be improved. 

Participation
Review events took place between November 
20, 2018 and February 15, 2019, and included 
interviews (24 people), 4 talking circles (40 people),

Xpey’ Review Participants

and an online survey (22 people). Some people 
participated in more than one event. In the current 
2018-2019 school year, there are up to 79 students, 19 
staff and 79+ family members interacting on any given 
day. 64 Xpey’ stakeholders participated in interviews 
and/or talking circles. An additional 22 people 
participated in the online survey, bringing the total 
number of participants to 85. This gives us a 
participation rate of 45%. More people participated 
than expected, which resulted in some well-
corroborated themes. Even so, other important themes 
may have been missed among those who did not 
participate. Table 2 displays the participation numbers 
and rates for students, families, staff and related 
professionals.
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Figure 3. Response to Xpey’ Review Survey Question 3. Which 
roles do you play most in the lives of Xpey’ children? 

Figure 2. Response to Xpey’ Review Survey Question 1. Please 
share the cultural group(s) you identify with the most. 

Participant Identities
Identity is an important subject for many people, and 
has played a strong role since the first Indigenous 
Focus classroom in 2012. Some in the general public 
consider Xpey’ to be just for Indigenous children, but 
the diversity among survey participants (Figure 2) 
confirms that people with other backgrounds feel 
welcome, and are interested in teaching and learning 
with an Indigenous focus. The diversity within the 
survey is similar to the diversity of people within the 
student population at Xpey’ (Figure 2 and Figure 3). 

Participant Roles 
Survey participants also had the option of choosing 
the roles they played most in the lives of children 
attending Xpey’ (Figure 3). Most of those who 
responded were Elders, parents, guardians, family and 
community members; the rest identified as staff. This 

confirms what some parents and staff had relayed in 
messages, that they didn’t have time to contribute to 
the review in person, but would complete the survey 
online. One of the five teachers wasn’t available to 
participate at Xpey’, but it’s possible they were one of 
the 2 teachers who participated online. 

Participant Locations
While most of the children, families and staff who 
attend, visit or work at Xpey’ are active mostly 
in Vancouver, a high number of people are active 
throughout the Lower Mainland and beyond. Figure 4 
shows where the 22 survey participants most live, 
work or play, and confirms that the Xpey’ community 
is wide spread. This is relevant to review themes like 
inclusion of people from diverse Nations, access to 
the Indigenous Focus School within the Vancouver 
School District, timing of activities, potential 
Indigenous community expertise, the provision of 
before and after school programs, and bus services. 
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Figure 4. Response to Xpey’ Review Survey Question 2: Which town, 
First Nations (FN) or cities do you live, work and play in the most?



XPEY’ REVIEW
FINDINGS: STRENGTHS
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Xpey’ Review Findings: Strengths

The three main goals of the Aboriginal Education 
Enhancement Agreement (AEEA, 2016) were:

• Belonging: to increase Aboriginal students’ sense 
of pride, self-esteem, belonging, place, acceptance 
and caring in their schools

• Mastery: to ensure Aboriginal students achieve 
increased academic success in Vancouver schools 
and that they participate fully and successfully 
from kindergarten through the completion of Grade 
12, and

• Culture and Community: to increase knowledge, 
awareness, appreciation of, and respect for 
Aboriginal histories, traditions, cultures
and contributions by all students through 
eliminating institutional, cultural and individual 
racism within the Vancouver school district 
learning communities.

Figure 5 indicates that the majority of survey 
participants believe there is a medium to strong sense 
of belonging or community at Xpey’. The School is 
an amazing example of how creating an Indigenous 
focus can empower the identities, critical thinking and 
self-determination of students from diverse 
backgrounds. Students are invited to smudge, to 
acknowledge the people of the land, to self identify 
and speak during inclusive talking circles, to learn 
about Indigenous histories, language and culture. The 
front door welcomes people with a beautifully carved 
Indigenous design, and the walls and classroom are 
adorned with Indigenous art pieces by well-known 
artists and students.  

Empowered & Engaged Students, 100% Committed Staff

Figure 5. Response to Xpey’ Review Question 11. How developed is 
the sense of belonging or community at the Xpey' Elementary 
School?
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Family members meet and chat each morning in the 
Blue room over coffee and the PAC has been very 
active advocating for the students and school. Figure 
6 portrays what families, staff and other educators 
thought about how well Xpey’ staff are fostering 
respect, critical thinking and engagement among 
learners. Since its beginning as a mini-school, 
students, staff, families and community members 
have asked for more Indigenous staff, to develop the 
Indigenous focus, and ensure that the Indigenous 
histories, knowledge and practices were being taught 
appropriately. Each year, more and more Indigenous 
staff were hired, alongside non-Indigenous 
colleagues. As of 2018, all of the teachers, the 
Indigenous education worker, and some of the support 
staff have Indigenous backgrounds, and everyone is 
100% committed to the academic excellence and 
social-emotional wellbeing of the students. Several 
staff reported working overtime, spending money on 
supplies, and personal time on preparing activities. 
Table 3 shows ideal teacher characteristics identified 
as critical for implementation of the Indigenous 
Focus. During interviews, talking circles and online 
surveys, review participants repeatedly confirmed that 
teachers were demonstrating these characteristics at 
Xpey’. 

During the 7 years of transition from one Indigenous 
focused classroom to a full Indigenous

Figure 6. Responses to Xpey’ Review Survey Question 8. How well 
has Xpey’ fostered confidence, respect, critical thinking and 
engagement among learners?

Focus Elementary School, there has been a growing 
number of students, and proportion of Indigenous 
students, attending Xpey’. According to review 
participants, Indigenous people are often more mobile 
than average Canadians, which has resulted in the 
majority of Xpey’ registrations happening closer to 
September, to ensure the best fit for their children and 
family situation. Despite low early registrations, this 
growth trend is a particularly good indication of how 
well Xpey’ is doing. Figure 7 displays this growth 
trend. In summary, the strengths of the Xpey’ 
Indigenous Focus School, were reportedly that staff, 
students and families have worked together to meet all
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together to meet all of the goals of the Aboriginal 
Enhancement Agreement including fostering self 
esteem, a sense of belonging, and pride in the 
school, academic engagement and success, and 
have increased knowledge and respect among 
students and staff for Indigenous histories and 
cultures, invited cultural contributions 

by individual students, engaged students where 
they’re at, supported family involvement 
through the Parent Advisory Committee (PAC), 
and have demonstrated a growing number of 
students, including Indigenous students, over 
the last 7 years. 

Figure 7 shows a growth trend to higher enrolment and higher numbers of Indigenous students.



XPEY’ REVIEW
FINDINGS: CHALLENGES
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Xpey’ Review FindAings: Challenges
Acknowledging the 7-Year Struggle from Mini-School to a Full 

As Figure 8 suggests, most of the survey participants 
thought that Xpey’ was approaching, meeting, fully 
meeting or exceeding the original goals for an 
Indigenous Focus School; however, there were still 
some who thought that Xpey’ was not yet meeting the 
original goals. All of the areas reported to need 
improvement in the 2013 community consultation 
(Neufeld et al, 2016) were reported to still need 
improvement during this review. This lag in 
improvements is surprising given participant reports 
of years of lobbying for assistance at the District and 
Board levels. This suggests that parents and staff 
expect the Indigenous Focus School to exceed the 
goals of the Aboriginal Enhancement Agreement. For 
survey participants, the top two priorities were 
funding for Indigenous content and engagement with 
Indigenous communities.  Figure 9 provides a graph 
of these key areas.

Figure 8. Response to Xpey’ Review Survey Question 4. How well 
is the Xpey Elementary School doing, in general?

Figure 9. Response to Xpey’ Review Survey Question 10.  In the last review…which areas still need work?
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Throughout the review there was a lot of consistency 
about how to complete the transformation from a 
mini-school to a full Indigenous focused school of 
academic excellence; these consistent 
recommendations, can be called themes. Themes can 
be verified and ranked by mechanically counting the 
number of times key words are used. The word 
frequency table (Table 4) shows a ranking of themes 
by key word countwithin transcripts of interviews, 
talking circles and surveys (196 pages). Though 
dependent on which words you search for, this 
ranking can provide a general understanding of what 
was most important to Xpey’ stakeholders, as a 
community. A more detailed table can be found in 
Appendix 3.

Another way to find out how Xpey’ School was 
doing, was to find out which original goals 
for creating an Indigenous Focus were most 
important at the time of this review. To do this, the 
29 statements within the original visioning mind map 
(Archibald et al, 2011) were listed in the survey, and 
participants were asked to choose the top 10. Table 5 
(next page) provides a list of the top ten

topics considered most important to survey 
participants. The themes in the top ten are similar to 
the top themes in the frequency table; this duplication 
confirms the validity of the themes. 

Since these recommendations were reportedly still 
outstanding after 7 years, I had to look deeper and 
ask, what are the possible barriers to ensuring these 
things are addressed or implemented, towards making 
Xpey’ the School of Excellence that was hoped for? 

The following section provides a summary of 
statements made during 24 interviews, 4 talking 
circles with 40 Elders, parents, staff & students, and 
22 online surveys with past and present staff, and 
family members. The topic areas are presented in the 
order of priority, as indicated in Table 4. This 
summary is filled in with details from Vancouver 
Board of Education documents, community 
consultation reports, and PAC correspondence shared 
with me as the independent reviewer. Citations for 
these documents can be found in the Reference 
section.
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2. More Indigenous Teachings

There are no Indigenous Elders on staff at 
Xpey’. Participants repeatedly stated that Elders are 
essential to the teaching of Indigenous knowledge, 
traditions and practices. Staff and students asked for 
knowledgeable Elders and community people to be 
present on a daily basis, to provide ongoing counsel, 
share Indigenous teachings and processes, work on 
Indigenous projects, speak and teach the 
hən’q’əmin’əm’ language, mentor events and 
protocols, create a more caring environment with the 
presence of “grandparents,”  and generally increase 
the sense of connectedness with Indigenous 
community. Parents recommended that Xpey’ 
families be asked if they’d like to share their 
Indigenous knowledge and skills at the school

1. Foster Academic Excellence

As indicated in Table 4, academic success was the top 
theme of this review, by word count within all 
transcriptions. However, it was not a stand-alone 
concept, and was always paired during discussions 
alongside Indigenous approaches, teachings and land-

based learning. For the majority of review 
participants, the expectation seems to be that if 
an Indigenous focus is accomplished, that 
students will become fully engaged learners, their 
interests will be supported and academic success 
will be achieved. 
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and to create a way for all classrooms to have an open 
door policy for families to assist and participate in 
learning. 

Several review participants suggested that Xpey’ 
focus on the Musqueam language (hən’q’əmin’əm’), 
so that children could become fluent in the language 
of the land by the end of grade 12, since Indigenous 
languages could fulfill second language requirements 
at BC universities. They also said it was important to 
offer other language learning opportunities, including 
the Indigenous and French languages of the student 
population, in class, on the computers, and in home 
learning kits. 

The primary intent of these recommendations seemed 
to be for the school to really commit to an Indigenous 
focus, by organizing the School day so that the 
Musqueam language and diverse Indigenous learning 
experiences – land-based learning, Indigenous 
sciences, sports and cultural arts – were prioritized 
alongside more conventional, yet Indigenous 
informed, classroom-based learning about language, 
mathematics, science, history, health & fitness.

3. Less Authoritarian & More
Indigenous Approaches

Authoritarian, competitive, labeling, coercive, 
patronizing or other forms of oppression are 
reminiscent of residential schools and can affect 
the 
emotional well being of children and their families, 
with lifelong effects. These topics were raised 
throughout the review process. One practice in 
particular, a system that charts behaviour and rewards 
good behaviour, was mentioned by a couple people in 
the community and the school, as an example of a 
western practice that is designed to motivate 
through visual cues and competition, but can result 
in children feeling shamed and parents deciding not 
to enroll their children. According to one staff 
member, this practice has been particularly upsetting 
for students with special needs. 

During the review interviews it was mentioned several 
times that staff at Xpey’ - Indigenous and non-
Indigenous - are diverse in their backgrounds, with 
more or less knowledge or experience of 
Indigenous language and traditions, and with more 
or less use of authoritarian teaching methods. This 
was usually followed by statements that staff can't be 

expected to know everything, and that staff should 
work together to fill in the gaps. When staff made 
suggestions to shift to more inclusive or cooperative 
Indigenous approaches, or questioned the 
appropriateness of authoritarian practices within an 
Indigenous Focus School, some teachers reportedly 
used the concept of professional autonomy to justify 
exclusion of Indigenous content, approaches, 

personnel, or new ideas, within classrooms. 
Professional autonomy is entrenched in Article F20 
of the (BCTF) Provincial and Local Matters 
Collective Agreement (2013-2019), however some
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staff felt it should not be used as a barrier to 
working more collaboratively, or incorporating 
more Indigenous approaches and content, especially 
in an Indigenous Focus School.  

4. Acknowledge Staff Strengths,
Address Staff Challenges
The original rationale for gradually adding 
Indigenous focused classrooms and Indigenous 
teachers, was thought to be that teachers could 
innovate in their classrooms and collaborate on 
school wide activities, and that professionalism and 
respect for diversity would grant a smooth 
transition. During the 7 years of operation, there 
was a high turnover of staff, including a high 
turnover of Principals (including an Indigenous 
Principal). 

Participants reported that there was no 
comprehensive transition plan or school-wide 
orientation for phasing in the Indigenous focus. 
With no transition plan or Indigenous focus plan 
and a high staff turnover, staff members reported 
experiencing a lot of change without strategic 
supports, training or ground rules for implementing 
an Indigenous Focus. According to some 
interviewees, this resulted in a lot of conflict, 
factionalism and alienation, as some tried to hold 
on to established practices, while others tried to 
introduce more Indigenous focused practices, while 
newcomers from outside the district tried to 
introduce new ideas, and while local staff members 
tried to maintain the approaches they believed in. 

With a high turnover of Principals, the Xpey’ 
staff reported they were left to establish their own 
order as new Principals “came up to speed”; 
consequently, the staff committee meetings became 
the primary site for Xpey’ decision-making and 
new Principals and general staff meetings were 
treated as temporary or secondary to the staff 
committee meetings. The use of Robert’s Rules of 
Order was reported as particularly divisive and 
disempowering to some staff members, and 

contrary to Indigenous approaches that ensure 
inclusive dialogue and decision-making. Other staff 
cited VSB recommendations to employ Robert’s 
Rules of Order. When excluded by Robert’s Rules, 
some staff reported choosing to not to attend 
meetings. 

Recommendations by some of the staff included 
replacing Robert’s Rules of Order with Talking 
Circle Protocol, to ensure open and inclusive 
dialogue by all staff at both staff meetings and staff 
committee meetings. Student support workers 
expressed not having a voice in the school due to not 
having voting privileges at the more powerful staff 
committee meetings; this was said to be alleviated 
somewhat by the arrival of the current Principal, who 
had an open door policy and re-instituted school wide 
staff meetings, as well as attending and providing 
information at staff committee meetings. Over the 
years, several people had suggested healing 
ceremonies or mediation but these ideas were vetoed 
through Roberts Rules of Order. Review participants 
echoed these suggestions, and some suggested that 
major team building efforts are needed, along with 
healing ceremonies, strategic planning and 
orientations, to “clear the air” and get everyone “on 
the same page”. It was suggested that late August or t

he first week in September would be good timing, 
especially in light of statements that several more 
staff were moving on over the summer.These 
conflicts reportedly left staff feeling unsafe, 
oppressed, disempowered and unheard on all sides, 
but still determined to facilitate excellent learning 
activities that integrated Indigenous histories, 
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knowledge and practices with conventional curricula 
and practices. To the staff credit, most of the 
families involved in the review praised the staff, and 
gave no indications that they were concerned about 
their performance. As an educational professional, I 
was a witness to the professionalism between staff 
during Thursday and Friday interactions, which 
demonstrated their commitment to not let inter-staff 
conflicts affect their work or relationships with the 
children and families. 

5. Address Number of Special Needs
Students

Due to historical and continuing socio-economic, 
health, and educational inequities, continuing racism 
and clashes of worldview, Indigenous populations 
have experienced a higher incidence of children 
with special needs. In 2016, the VSB reported that 
37% of the Indigenous population had special needs 
compared with 8% of the non-Indigenous 
population, and that Indigenous students 
had more behavioural needs (51% higher) than the 
non-Indigenous students, who had more sensory, 
learning or gifted needs (40-88% higher). According 
to the same report, Indigenous students made up 
4.2% (2177) of the student population in the 
Vancouver School District. This means that the 
Xpey’ School should be prepared to support up to 
37% of Indigenous students with both designated 
and undiagnosed special needs. There is reportedly a 
district formula for allocating support staff, but it’s 
considered ineffective by review participants when 
applied to schools with high Indigenous 
populations, because Indigenous populations are 
more mobile than average Canadians, and often 

don’t register before allocations are made, meaning 
every year there is an influx of “unexpected” students, 
with “unexpected needs”. This has resulted in a 
stressful situation where teachers at Xpey’ reportedly 
have more special needs students than the limit of 3 
allowed within union agreements. Review participants 
have reported up to 5, 7 or 13 children with special 
needs in a classroom, with some students needing but 
not getting one-on-one support. Teachers are 
reportedly asked to sign letters of agreement to allow 
higher numbers of students with special needs in their 
classroom. There are only 5 full-time and 2 part-time 
student support workers at Xpey’, 1 full-time child 
and youth worker, and a counselor two days a week; 
this is considered inadequate by staff to address and 
support special education needs and requires 
“sharing” of student support workers to maintain 
basic support. 

To make this high stress environment functional, the 
teachers, admin and support staff stay in constant cell 
phone communication to facilitate quick shifts in 
supports throughout the school as needed, which 
includes supports in class, in smaller study rooms, in 
more relaxing settings, with the child and youth 
worker, with the Indigenous Education Worker, with 
the counselor, and occasionally with the Principal, 2 
full-time and 1 part-time resource workers. The 
School-based team has met regularly to strategize, to 
ensure basic support needs are met, and the District 
Urgent Care team is called in for temporary assistance 
and rapid assessments when needed. Some have 
expressed concern with the quality of education for all 
students in this high needs situation, including the fear 

that Xpey’ has become a “dumping ground” for 
children with special needs. The conundrum is that 
staff and families profess a dislike of labels for 
students, because it can lower expectations, and many 
have said they don’t want to turn any students away, 
yet teachers and support workers are experiencing 
burnout, taking many sick leaves, and moving on
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to other positions. When staff are absent or on leave, 
substitute workers need to be brought in; this has 
reportedly lead to disruptions in Individual Education 
Plans and disturbances in student stability, which led 
to heightened behaviours and triggering of other 
student behaviours. 

Reports of high numbers of students with special 
needs, with inadequate numbers of support staff, 
with high staff turnovers, has reportedly resulted in 
a school reputation of being unruly, unsafe and 
understaffed. This reputation has reportedly reduced 
the willingness of staff on call to work at Xpey’, and 
one past staff member said they'd never work there 
again. Many of the staff reported that the situation 
had improved over the last year. These issues 
require some complex problem solving and a unique 
Indigenous special education plan or formula, to 
ensure that teachers are adequately supported and so 
that all students can succeed academically and 
socially.

6. More Land-Based Learning, 
Sports & Playground Upgrading
Xpey’ doesn’t have any sports programs, or any 
grass fields to sit or play on and only a few swings. 
In a talking circle with students, the priorities were 
to create sports teams, have more field trips, and 
create a better playground with grass, trees, more 
swings, monkey bars, spinny things, a larger garden, 
and even a zipline. Students suggested more 
Indigenous arts and games, like lahal, singing, 
drumming and lacrosse. They also asked for more 
outdoor learning, including overnight trips, 
medicinal plant walks, berry picking, learning to 
survive off the land, walking in the forest, kayaking 
and greater involvement in current Indigenous 
issues. 

7. Improve Relationships with VSB 
Decision-Makers
Review participants expressed some fatigue about 
sharing their perspectives in another review, because 
their interests and concerns had already been 
documented during the original consultation and 
during several reviews, and they had made every 
effort, written emails, presented to the Board, lobbied 
trustees and staff, and even talked to the press, to try 
and make the desired changes, with little action. 
Several review participants reported strained 
relationships and distrust of district personnel or the 
school board, because of the lack of action or 
dedicated supports for an Indigenous focus, land-
based learning or Elders at Xpey’. 

Participants also expressed some hope that the timing 
was right for more focused planning, training and 
funding, given the growing awareness of Indigenous 
histories and traumas, and resulting socio-economic 
disadvantages. Staff and family members were very 
aware of important government initiatives to support 
Indigenous education, including the Indian Control of 
Indian Education paper (1972), the Constitution Act 
(1982), the Royal Commission on Aboriginal Peoples 
(1996), the United Nations Declaration on the Rights 
of Indigenous Peoples (2006), and the Truth and 
Reconciliation Commission Call to Action (2015). 
All of these high profile investigations asserted the 
rights of Indigenous people to continue practicing 
Indigenous life ways, and to be leaders in the 
development of Indigenous education, towards 
Indigenous definitions of success. 
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The stories documented in the review process 
seemed to be shared with the hope that the depth 
and breadth of the issues would be represented, so 
that the calls for reconciliation could finally be 

answered, through strategic problem-solving, 
resources, new approaches, and planning. The 
underlying goal seemed to be a transformation of 
the Xpey’ Indigenous Focus School, into a school 
of both academic and cultural excellence, with 
learning in both land-based and school-based 
settings, with the freedom to innovate, teach and 
learn, in safe and nurturing environments.

During the survey, participants indicated that 
funding was the primary barrier to becoming an 
Indigenous Focus School of Excellence. Review 
participants suggested that if the Board of 
Education, or District couldn't find funds, that at 
least a Vice Principal, or Community Coordinator 
could be hired on a full-time basis, to develop 
partnerships, funding and service proposals with 
local agencies, to increase the sense of community, 
manage volunteers, Elders and community 
instructors, improve the School’s reputation, 
advertise, recruit students, and secure funds for the 
development of Indigenous approaches 

and resources at the School. Several parents 
asserted the need for a guiding council, to guide the 
Indigenous focus, set the objectives and help to 
secure funds, with more connection with the 
Indigenous education department. 

8.More Before & After School Programs

Staff, students and parents all asked for more 
Indigenous programming at Xpey’, including clubs 
and community courses in the morning, after school 
or during lunch time. Many staff and families 
recalled the original recommendation to expand the 
School to include high school grades, community 
services, community courses and adult learning, and 
suggested this may address some of the financial 
pressures the school faces, while creating a 
community hub for Indigenous learning.

Before and after school childcare programs were 
considered essential to providing access to the school 
for employed parents travelling from further away, 
especially without a school bus system. Many review 
participants queried why the after school program was 
cancelled at the last minute, and commented that it had 
caused a lot of hardship for families while trying to 
find new programs for their children, adjusting their 
family and travel arrangements. Xpey’ staff helped 
with finding programs, and have been providing some 
assistance with transfers between Xpey’ and before 
and after school facilities.

Staff and parents both praised the fall opening of the 
Blue room to parents, to share news and talk over tea 
or coffee. Several people recommended that the room 
be opened on a full-time basis and transformed with 
the addition of regular coffee and snacks, couches, 
notice boards, and a computer. 

9. More Funding or Upgraded
Resources, Supplies & Equipment

Both staff and students mentioned that the old donated 
computers were very out of date and that there were 
only two older iPads for use by students. Several staff 
mentioned that the library space and resources weren’t 
accessible, primarily because it was also doubling as a 
private office space. Some envisioned a more 
interactive library with programs, more Indigenous 
resource kits and full access by both staff and children.
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10. Increase the Indigenous “Look &
Feel” & Address Building Concerns

Both staff and family recommended a redesign of 
the exterior and interior spaces to reflect more 
Indigenous approaches and activities, and to 
essentially create an Indigenous “look and feel”, 
such as use of cedar planks to give a longhouse feel, 
and inclusion of a fire pit, water area and native 
plants, and ideally a sweat lodge. 

Several building concerns were mentioned. In the 
fall of 2015 the seismic upgrading decision was 
revised from immediate action, to 35th in line, then 
to 10th in line; both of these positions meant seismic 
upgrades would have been completed by the by the 
end of the 2017-2018 school year. As of February 
2019, the School was73rd from the end of the 

 Vancouver line (out of 83) for seismic upgrading, 
as a “future priority.” 26 schools have already been 
upgraded, 7 are under construction, 8 are in 
business case development, and 42 are considered 
future priorities (Appendix 5). 

The most common comment about the building 
was that it was reminiscent of residential schools 
with it’s old, tall imposing brick walls, windowless 
classroom doors, empty hallways, poor basement 
lighting, uneven flooring, low basement ceilings, 
and layout of the basement rooms which all added 
to the school’s sense of “creepiness”. Several 
people professed having residential school 
memories triggered, with feelings of darkness, evil 
or dread when entering the school. 
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Additional concerns included questions about lead in 
the water and paint, safety of the drinking water 
(staff taps were to be run for 5 minutes), asbestos in 
the building materials and desks, a lack of safety 
screens for the second floor windows, and a lack of 
cleanliness of the building. Some suggested that the 
age of the building, walls, flooring and ceilings, 
might make it look dirtier than it is. No asbestos 
reports were available; however some staff 
understood that if the asbestos was undisturbed, that 
people were safe. The most recent water report 
(2016) shows lead levels at rates considered 
acceptable by Health Canada (Appendix 6).

11. Continue Food Programs with
Some Changes
One of the ongoing successes of the school was 
reported to be the food program, where students are 
provided with breakfast, lunch and snacks on a daily 
basis. While the food wasn’t praised by participants, 
it may address part of what Dr. Fiddler called the 
“social determinants of education,” and may ensure 
that children living in lower income situations have

the nutrition they need to focus and engage in 
educational activities throughout the day. Local 
agencies reportedly make donations of milk and food, 
that parents can take home with them, and 
occasionally a cooking class is done with students. 

A couple of recommendations to improve 
this program included the regular addition of 
Indigenous foods in the breakfasts and lunches, 
and more opportunities to learn about Indigenous 
foods and medicines on the land. There was also a 
recommendation that the cafeteria sign be 
changed to reflect the school, rather than the 
name of a past cook.

12. Get an Xpey’ Bus

As a Program of Choice, students from within the 
catchment area are given priority registration, while 
students from anywhere in the district can apply for 
registration. However, Xpey’ hasn’t had a bus system 
to pick up and return students from across Vancouver, 
so (according to review participants) some families 
could not to send their children to Xpey' for 
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transportation reasons. 

Participants also reported a lack of land-based 
activities and partially blamed this on not having a 
designated bus and driver. According to staff, 
Xpey’ can apply for use of District buses for field 
trips, but the school does not have the funding to 
pay for frequent use of buses for learning on the 
land.

13. Improve Responses to Bullying

Several review participants were concerned about 
bullying at the school and felt that the response – to 
remove and entertain misbehaving children in the 
Principal’s office - was inadequate. Others felt that 
the inadequate staffing meant children with 
behavioral issues could prey on other children 
without consequence. In contrast, some said that 
staff responded quickly to altercations, and work to 
de-escalate situations, to prevent harm, to address 
the reasons for the altercations, and to focus on 
modifying the behaviour rather than on punishing 
the child. It’s clear that the response to bullying 
needs to be discussed and clarified among staff, 
children and families.



CONCLUSIONS
CONCLUSIONS
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After 7 years of transition from a regular school to a 
full Indigenous Focus School, Xpey’ Elementary has 
just emerged from an unintended experiment in cross-
cultural negotiations for control over the Indigenous 
focused education of children. As the proportion of 
Indigenous children increased, so did the proportion of 
students with special needs. Pre-existing methods of 
decision-making (Robert’s Rules of Order) and staff 
allocations (District funding formula) reportedly 
resulted in some difficult growing pains with burnout 
and a high turnover of staff. Funding formulas for this 
new Indigenous Focus School reportedly did not 
match the goals of the school to integrate land-based 
learning, Elders, Indigenous languages, and 
Indigenous teachings by community knowledge 
holders. 

Despite challenges, Xpey’ Elementary School has 
shown a trend towards a growing number of students, 
and a growing proportion of Indigenous students. The 
main priority, according to review participants, was to 
foster academic excellence at Xpey’ through 
Indigenous teachings and approaches, and by 
addressing funding shortages. According to survey 
participants, the majority of students have been 
assisted to approach, meet, fully meet or exceed 
expectations for demonstrating confidence, respect, 
critical thinking and engagement. A large part of this 
is attributed, by families, to the 100% commitment of 
staff, and to the integration of Indigenous knowledge, 
language, protocols and teachings into most school 
activities. Coincidently, as the school has grown 
in Indigenous Focus, so has it built a sense of 
community or belonging, as families have gathered in 
the Blue room, at PAC meetings, at Board meetings 
and at school events.

Conclusions

Now that Xpey’ is a complete Indigenous Focus 
School, VSB has delivered on the dream of an 
Indigenous school, which brings it to a new 
horizon, where teaching and learning with 
Indigenous ways of being, knowing and doing can 
blossom, and can be extended to students in 
higher grades. The advantage is that lessons have 
been learned, and with everyone on the same 
page, the invitation to high school students will be 
a welcoming and empowering process for all, as 
new staff and students are integrated into the 
Xpey’ Indigenous Focused School of Excellence, 
with a strong community of supporters.
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Answers to original VSB review questions

1. Is there still a will to support Xpey’? Yes! While
there’s some fatigue from 7 years of transition,
there is still a strong will by staff and parents to
support the only Indigenous Focus school in the
Vancouver School District

2. How well we are doing on the things we set out
to do based on the original vision? Staff have
made some great successes and have
implemented the original vision with no extra
planning, funding or personnel, including
integrating Indigenous histo-ries, knowledge and
practices into the classrooms, creating safety and
respect for diverse identities, accepting and
supporting students where they’re at, resulting in
high attendance rates and improve-ments in
social-emotional behavior.

3. What are the barriers to program growth and
program success? The barriers are due to past
stigmas of a rough Macdonald School, the repu-
tation of not delivering on an Indigenous Focus,
no planning or funding to set up the Indigenous
Focus, too many students with special needs
with-out a school-wide support plan, staff
conflicts created by the phase-in process,
insufficient involvement by the Indigenous
Education department, and lack of a full-time
driver and vehicle for land-based learning and
transportation of students.

4. What attracts people to the school? People are
attracted to the school because of the promise of
an Indigenous Focus, and acceptance of students
with special learning needs. People may not enroll
because of lack of advertising, the school's
reputation, an incomplete Indigenous focus, and
transportation issues.

5. What are staff strengths and needed areas of im-
provement? The staff members are 100% commit-
ted despite divisions, and demonstrate care, in-
terest, and patience with students on a daily basis.
Staff members need work to be “on the same
page”, and to collaborate better on delivering the
Indigenous Focus and Special Needs approaches,
on a school-wide basis.

6. Does the school foster a sense of belonging and
community? Despite barriers, the school has fos-
tered, on average, a good sense of belonging and
community.

7. What additional structures and supports need to be
put into place? To get back on track, the priority
should be the development of an Indigenous
Focus Plan & Special Needs Plan, under the
guidance of the Indigenous Education department,
with adequate budgets, hiring criteria and staff
orientation. Second, a bus and driver are needed
to implement land-based learning. Finally, Xpey’
needs a refit of the building, equipment and
landscaping (or a new building).
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RECOMMENDATIONS
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The recommendations emerging from this review 
reflect 7 years of lessons learned, a desire to address 
the difficulties, and a desire to build on the successes. 
This includes addressing some key barriers to 
growth. The main recommendations and suggested 
strategies for this review are as follows:

Recommendations

1. Commit to Indigenous methodologies
Suggested Strategies: talking circle
methodologies, closer screening of Indigenous
staff for fit & greater support by the Indigenous
education department

2.

3.

Strengthen commitments to academic
excellence and Indigenous focused learning.
Suggested Strategies: develop an Indigenous
Focus Plan, including commitments to school
goals & ways of learning, provide Indigenous-
focused professional development, provide
skilled resident Elders, integrate Indigenous
foods systems & Indigenous STEAM, commit to
Indigenous languages and local Nations by
focusing on hən’q’əmin’əm’ for all students, hire
a full-time hən’q’əmin’əm’ instructor, develop or
purchase diverse digital and home-study
language kits.
Recognize population needs and strengthen
commitments to empowered, engaged &
strength-based learning.
Suggested Strategies: create an Indigenous
Learning Support Plan, with core funding for

4.

5.

culturally competent full-time staff, including 
Indigenous teachers, a full-time counselor, an 
Indigenous education worker, an Indigenous 
resource teacher, a librarian, and 2 student support 
workers per grade.
Strengthen the sense of community. Suggested 
Strategies: create a full-time community room, 
develop extracurricular sports & increase school-
based Indigenous events & opportunities for 
Indigenous-based healing and learning
Recognize & support equity & social 
determinants of learning 
Suggested Strategies: create school-based 
partnerships for funding, services & resources and 
dedicate a coordinator

6. Demonstrate environmental care
Suggested Strategies: rebuild, relocate or address 
building concerns, redesign basement spaces, 
upgrade indoor & outdoor equipment and create 
an Indigenous look & feel

7. Commit to cross-boundary students & land-
based learning
Suggested Strategies: provide transportation

If these recommendations are followed, Xpey’ should 
have no barriers to growth or excellence, and would 
be in a position to expand, towards the dream of a 
K-12 Indigenous Focus School.
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Appendix	1:	Study	Procedures	

Indigenous	Ethics	

The key stakeholders within the Xpey’ Indigenous Focus School are the staff, students, 
Elders, parents and families, and the majority are Indigenous. Outside of the school, the key 
stakeholders are the Indigenous community, local First Nations, Vancouver School Board, 
and Vancouver public, with the majority being non-Indigenous. Consequently, it was 
important to include both Indigenous methodologies, and to translate and document the 
findings of this review so that it was relevant to those with both Indigenous and non-
Indigenous worldviews.  

When working with Indigenous children and families, it’s important to ensure that 
protocols and activities are done in a good	way. The diversity in belief about what this 
means varies by Nation, community, individual, and context. In an urban area like 
Vancouver, where dozens of ancestries are represented, it’s particularly complex. Even so, 
there are some general guidelines to encourage participation by people with diverse 
backgrounds, support Indigenous rights, and demonstrate cultural competency. Below are 
some of the Indigenous ethics applied in this project, which were informed by the 
Anishinaabek, and traditions learned while living in Coast Salish territories. 

 Prepare to work by offering a smudge, prayer, tobacco and commitment to best
efforts

 Approach people with respect and work to deepen trust, confidence and ongoing
relationships

 Offer tobacco when requesting assistance
 Recognize the diversity among Indigenous people and their experiences
 Recognize the interconnectedness of all things and the responsibility for considering

the potential effects of words and actions
 Recognize that traditional Indigenous worldviews are wholistic and value

spirituality and emotions as much as physical and intellectual ways of being,
knowing, and doing

 Be a good host or visitor, provide food, take of people, especially Elders and
children. If possible, assist with travel.

 Be self-determining, respect the self-determination of others and work towards
healthy and harmonious relationships

 Offer opportunities to begin and close events in a good way, by acknowledging the
Nation of the people whose territory you’re in, by inviting territorial Elders and
people, by offering opportunities to engage in smudge or prayer, by facilitating
inclusive and open communication (e.g. talking circles), and by expressing gratitude

 Acknowledge the wisdom of the Elders, cultural knowledge keepers, participants,
and witnessing of events, through honorariums and token gifts

 Respect the environment and other beings by, as far as possible, reducing waste and
use of polluting materials, using washable dishes, recycling & composting, selecting
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healthy, local and responsibly sourced foods, limiting use of tree products, and by 
expressing gratitude. 

	
Project	Theory	
	
This review combines Indigenous Wholistic Theory, Grounded Theory and Participatory 
Action Research as rationales for planning and implementing the review. Indigenous 
wholistic theory says that interconnected relationships are the key to understanding and 
requires inclusion of multiple domains of experience, including emotional, physical, 
intellectual and spiritual. Grounded theory says that we can discover answers by letting 
them emerge from the data, rather than by limiting what answers we will accept. 
Participatory action research requires the participation of the people most relevant to the 
research (aka stakeholders), in decision-making, from initiation to completion of the 
project.  
	
Project	Questions	
	
This review was initiated to discover answers to the following questions: 
 

1. Is there still a will to support Xpey’? 
2. How well we are doing on the things we set out to do based on the original vision? 
3. What are the barriers to program growth and program success? 
4. What attracts people to the school? 
5. What are staff strengths and needed areas of improvement? 
6. Does the school foster a sense of belonging and community? 
7. What additional structures and supports need to be put in to place? 

 
These questions were included in the online survey, and were summarized into more open-
ended questions to invite more open ended answers: 
 

How is Xpey’ Doing?  
What Works?  
What Doesn’t?  

How Can Things Be Improved? 
 
Project	Methods	
	
This review was planned to answer VSB questions in a short period of time, by providing 
diverse ways for Xpey’ Indigenous Focus School stakeholders (students, families & staff) to 
participate. The data collection methods included open-ended “interviews” or 
conversations, talking circle forums, and an anonymous online survey. Documentation and 
analysis methods included note-taking, audio-recording, automated transcription, and 
Survey Monkey graphing. 
 
The Xpey’ Principal provided orientation to the school, made introductions and provided 
an office for conducting interviews on Thursdays and Fridays; two interviews took place 
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off-site. Interviews took place from November 20th to December 21st, 2018. Interview 
participants were offered tobacco, smudge, food & drink, and a small thank you gift. 
 
A Discussion Topic List (Appendix 2) was created based on the information available at the 
start of the review. The list included visioning statements from a mind map developed 
during the community consultation, a list of findings from a 2014 community research 
study by Neufeld, Schmitt and Hutchingson (2016), and a list of review questions from VSB. 
This topic list was used to spark discussion during the interviews, and copies were given to 
talking circle participants.  
 
Talking circle rounds focused on what	works, what	doesn’t, and how	can	things	be	improved. 
Participants were invited to sign up for the contact list, and to indicate if they were okay 
with audio recordings. All interviews and talking circles were audio-recorded, and notes 
were taken.  
 
Participants were offered smudge, food & drink, and a small thank you gift. In the school 
talking circles, the Indigenous Education Worker, Elder family member and Teacher were 
offered tobacco to open, assist and close the circles. In the public talking circle, a Coast 
Salish Elder was invited to open, assist and close the circle, and the Xpey’ Elder family 
member was invited to speak. 
 
The online survey included both the original VSB questions, and the generalized questions 
used in the interviews and talking circles. Demographic and identity information was 
collected from survey participants, to help aid in understanding who was participating, to 
ensure the perspectives of a wide variety of people were collected. Once the interviews, 
talking circles and surveys were completed, the text was combined into 193 pages of text. 
To generate initial story themes, the ideas were organized into groups by reflecting on the 
repetition and intensity of ideas, and by re-checking the transcripts.  
	
Project	Challenges	&	Learning	Opportunities	
	
The biggest challenge to this review was time, which limited background research, 
relationship building and review tool building. However, these limitations were reduced by 
the full support of the VSB Associate Superintendent, Indigenous Vice Principal, Xpey’ 
Principal and Xpey’ PAC Chair, who introduced the reviewer to people, provided an office at 
Xpey’ for two days a week, provided feedback, helped problem solve, posted and sent out 
review invitations, encouraged participation, and provided school statistics, meeting notes, 
and leads for current research.  
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Appendix	2:	Discussion	Topic	List	
		

How	is	Xpey’	Doing?	What	Works?	What	Doesn’t?	How	Can	Things	Be	Improved?	
	

The	Xpey’	Indigenous	Focus	School	Review	will	combine	information	from	documents,	
interviews,	talking	circles	and	surveys	to	inform	VSB	decision‐making.	The	review	will	be	
conducted	between	November	12th	and	March	31st.	What	topics	are	most	important	to	you?	

	
Beginning	Vision	 Past	Review	 VSB	Questions	

 Extended family 
approach 

 Enhance workers as a 
resource 

 Physicality must be 
emphasized 

 Fine Arts 
 Draw on Elders as a 

resource 
 Environment 

(relationship to land 
and notions of place) 

 History  
 Celebrate and share 

Indigenous worldviews 
 Story base teaching 
 Cultural diversity 
 Learning together 
 Cultural integration 
 Empowerment of 

children, families and 
community 

 Project based teaching 
 Learning in the world 
 Braiding Traditional 

knowledge with 
technology 

 Holistic approach to 
education 

 Connecting with Aboriginal cultures 
 Aboriginal pride 
 Appreciating diversity 
 Engaged children 
 Children academically improving 
 Aboriginal community involvement  
 Need for more staff & teachers with 

Aboriginal heritage & activities 
 More Aboriginal content wanted 
 School meets students at level 

they’re at 
 Need new relationships built on 

mutual understanding & respect 
between VSB and Aboriginal 
community 

 Lively and flexible after-school and 
support programs 

 Funding needed for Aboriginal 
content & engagement with 
Aboriginal community 

 Perception of lack of support by 
district 

 Low community awareness of Xpey’ 
 Need to reach out to non-Aboriginal 

parents 
 Potential to reconnect to culture 
 Xpey’ reminiscent of residential 

schools (segregated) 

 Is there still a will to 
support Xpey’? 

 How well we are doing on 
the things we set out to 
do? 

 How can program growth 
be supported? 

 What attracts people to 
the school? 

 What are staff strengths 
and what capacities are 
still desired or needed? 

 How does the school 
foster a sense of 
belonging and 
community? 

 What additional 
structures and supports 
are needed? 

 Are there barriers to 
program success? If so, 
how can they be removed 
or reduced? 
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Appendix	3:	Online	Survey	
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Appendix	4:	Word	Frequency	Table	
Key	Word(s)	 Total	Word	Count	
Interest	in	Academic	Excellence	
Academic 12 
Critical 5 
Education 142 
Empower+Strong+Determin+Mastery 71 
Kids+Children+Students 1094 
Science+STEM+STEAM 125 
Teach 219 
Thinking 1010 
Learning 246 
Total	 2924	
 
More	Before	&	Afterschool	Programs 
After 82 
Programs 137 
Before 92 
Head+Start 178 
Total	 489	
 
Increase	Indigenous	“Look	&	Feel”	&	Address	Building	Concerns 
Air 2 
Asbestos 1 
Lead+contaminate+paint+water 43 
Residential 49 
Seismic+earthquake 12 
Floor+Wall+Window 26 
Clean 11 
Bathroom+Washroom+Gender+Male+Boy+Female+Girl 44 
Desks  20 
Total	 208	
 
More	Cultural	Teachings 
Art 522 
Dance 14 
Cultural 106 
Drum 24 
Medicine  15 
Knowledge 68 
Language 251 
Indigenous+Aboriginal+Metis 686 
Prayer 11 
Protocol 15 
Singing 19 
Smudge 8 
Spiritual+ceremony 83 
Elder 145 
Total	 1967	
 
Less	Authoritarian	&	More	Indigenous	Approaches	 
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Vision 35 
Authoritarian 2 
Care 45 
Class 137 
Community+Belonging 225 
Determin 13 
Love  58 
Family 165 
Open  94 
Parents 307 
Racism 4 
Rules 43 
Time+Attendance+Late 389 
Kind 309 
Total	 1826	
 
Improve	Relationships	with	VSB	Decision	Makers 
Board+Trustee 116 
Department 21 
District 119 
PAC 112 
Plan 67 
Principal 113 
Total	 548	
 
Improve	Responses	to	Bullying 
Bullying+Fighting 25 
Total	 25	
 
Get	an	Xpey’	Bus 
Bus+transportation 48 
Total	 48	
 
Acknowledge	Staff	Strengths		&	Address	Staff	Challenges 
Committed 14 
Strength 41 
Staff 351 
Teacher 434 
Tired+Burnout+leaving 86 
Division+Conflict 54 
Oppressed+Oppression 8 
Old+New 180 
Turn+Over 109 
Voice+heard 173 
Healing 23 
Safe 39 
Total	 1512	
 
More	Funding	or	Upgraded	Resources,	Supplies	and	Equipment 
Computer  47 
Equipment 11 
Funding+Dollar+Money 130 
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Library+books+supplies 46 
Resources 135 
Total	 369	
 
Address	Number	of	Special	Needs	Students 
Counsel 16 
Designation 31 
Formula 9 
Label 10 
Segregation+ghetto 2 
Special+Needs 713 
Support  273 
Undiagnosed 3 
Stigma 4 
Total	 1061	
 
Land‐Base	Learning,	Sports	&	Playground	Upgrading 
Grass 5 
Land+Out+Natur  441 
Overnight+Trips+Camping 53 
Plant+Garden 19 
Playground 15 
Sport+ball+soccer 14 
Swings 4 
Trees 28 
Total	 579	
	
Continue	Food	Programs	with	Some	Changes	 	
Food 40 
Breakfast 9 
Lunch 25 
Snacks 2 
Total	 76	
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Appendix	5:	Seismic	Upgrade	List	
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Appendix	6:	Water	Report		
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Water	Report,	Continued	






